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Abstract

This research project is about evaluating the transition process from primary to secondary
school for neurodivergent children in public schools in Jersey. This research looks at the
communication between primary and secondary Special Educational Needs Coordinators
(SENCo), how they support children that are neurodivergent and the impact this process
has on these children. It is important for the transition from primary to secondary school
goes smoothly, especially for neurodivergent children as they will be facing many
challenges such as a new environment, new people, bigger school, increased academic
demands which can have an effect on their well-being.

To find out the data this research project uses a qualitative approach asking parents of
children who are neurodivergent and SENCos from primary and secondary schools to
complete a questionnaire (appendix one and two). The data was then used to compare
what schools are doing for transitions and what parents think about the current process
and what could be recommended to improve this transition for children. This could have an
implication on the schools’ transition process and could improve it as the results showed
that the majority parents/carers of children with SEN were not happy with the current
process and ten out of 17 schools feel they could be better resourced to support children
with Special Educational Needs during the transition process.
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Introduction

On top of settling into a new and final primary school year, many children will already be
thinking about secondary and are aware that this will be their last year in their primary
school before heading to a new school. Children in year six will also be sitting their CAT
and SATs tests which the majority of children will already be aware of. Children of this age
are also going through developmental changes such as showing signs of puberty
(Blakemore et al, 2010), self-esteem development which could bring them to comparing
themselves with their peers and they may become more sensitive to social dynamics
which can have an effect on their wellbeing (Crick & Dodge, 1994). This means that year
six is already quite a stressful school year for most children, especially those with Special
Educational Needs (SEN) which is how this research topic has come about. The transition
to secondary school is so important because if it is a negative time for child it can have an
ongoing effect on how they view the school, their academics and their wellbeing. Previous
research has shown that when transition plans are tailored to the child, are not generic,
and strategies and resources for the child to use, the transition process is smoother and a
more positive one (Topping, 2011).

Special Educational Needs is defined by Education Law Jersey (1999) which states that
Special Educational Needs means a child has a learning difficulty who needs special
educational provisions in place to support them. This includes children who have a
disability which prevents them from accessing school and the curriculum or children who
has significant difficulty in learning compared to the maijority of children their age
Education Law Jersey (1999). Before the 1970s, children with disabilities were not able to
enrol into school or were not supported whilst they were in school and no adaptions for
them were considered and they were discriminated against, not just in Jersey or the United
Kingdom but around the world (Martin et al, 1996). During the 20" century children with
disabilities often lived in segregated institutions with little rights to any education, however
by mid-20t" century there was an increase in advocacy for children’s education and
inclusion in mainstream schools (Barton and Tomlinson, 1982). Now, there are many
policies protecting children’s rights for an inclusive education such as the Special
Educational Needs Policy (2021), Education Law (1999) and the Jersey Code of Practice
(2017). These policies and Law’s align with the United Nations Convention on the Rights of
the Child (UNCRC), articles 3, 12 and 18 which emphasises the importance of an inclusive
education for all children and that all children and all decisions must be in the best
interests of the child (UNICEF, n.d), including a tailored transition plan. Children with SEN
often need predictability in their day to day lives and can need tailored support in order to
succeed academically (Ashburner et al, 2010).

Transitioning from primary to secondary schools involve academic adjustments, social,
emotion and development changes that can impact children’s overall experience as well
as the children have more independence (Coffey, 2013). Effective transition planning is
important to ensure that children adapt well to their new environment (Galton, et al, 2000).
Historically, transitions were less structured, and education did not support children who
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progressed to secondary school, and they often had an abrupt transition. In the 19t to
early 20" century, children who went to secondary school were wealthier than most and
the children were expected to adapt on their own (Vulliamy and Webb, 2006). By the late
20" century, education policies started changing to emphasize the importance of
structured transition programmes. West et al (2010) states that researchers have identified
that continuity in teaching styles, peer support systems and parental involvement were key
during the transition period.

Transitions are a big part of a child’s life and could be something as simple as transitioning
from one lesson to the next but for children with SEN this can be particularly challenging
for them. Whilst for neurotypical children the transition to secondary school can be
excitement, for neurodivergent children this can heighten anxiety and behavioural
problems due to the unknown and new routines, therefore, these children may need a
more structured and individual transition plan along with emotional support.

This reason for this research is to evaluate the transition process for neurodivergent
children going from primary to secondary school and to find out how this process is for
children with Special Educational Needs (SEN) in Jersey. Parent’s views will be collected
as well as Special Educational Needs Coordinators (SENCos) from public primary and
secondary schools in Jersey. This topic is important because all children need support
during this time but children with SEN in particular need a bit more, are vulnerable, and
unfortunately anything can affect whether child receives support such as staffing levels
and resources. After completing a Freedom of Information request with the Government of
Jersey (see appendix one) there are currently 138 year six children on the SEN register in
all Government of Jersey Primary schools and 123 year seven children in all Government
of Jersey Secondary schools which means there are a lot of children who may need extra
support to transition to secondary school as well as support to settle into their new routine.
This research will look into how the transition process is currently and what can be
improved as well as what schools need in order for this process to improve for children
with SEN. All different needs are including in this research including Autism, Attention
Deficit Hyperactive Disorder (ADHD), Dyslexia, Social Emotional Mental Health and
speech and language needs. Using mixed methods of research, the questionnaire
responses should give an insight into what the process is like for children with SEN as well
as using qualitative questions for parents and SENCos to provide further information to
their responses. The study will compare the findings and see if there are links between
what the parents and SENCos say and what inconsistencies there are in the transition
process.

Literature Review
Wellbeing and Academic Performance

Children with SEN are more likely to find changes, transitions between lessons and school
life in general difficult without having to prepare for a secondary school transition also.
They can struggle when their routine changes, for example the transitions between
different lessons, having a supply teacher, new seating plan which can lead to the child
becoming dysregulated and stressed as well as becoming anxious in case another part of
their day will be changing (Rieser, 2012). Changes in routine can result in increased stress
and emotional dysregulation for children with SEN especially if it is a last minute change
and they have not had time to process the upcoming change (Gray and Garand, 1993).
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Due to the emotional dysregulation, this can cause behavioural changes such as
meltdowns, aggression and an increase in stimming which is the child trying to find a
coping mechanism (Bridges, 2009). A disruption in change can affect children with SEN'’s
focus and concentration during learning and can affect how they process information and
joining in with tasks in school which can increase their frustration further (Dockrell and
Lindsay, 2001). The transition to secondary school involves multiple changes such as a
new building, new classrooms, new routine, new teachers, new children, different smells
and the noise as secondary schools are much bigger (Tobin et al, 2021). Children will also
find secondary school busier with louder eating areas and corridors which can create
sensory challenges for children with SEN (Ashburner et al, 2010). Essay’s written by
children found that children also struggled with the different forms of discipline, different
rules, classroom managements and teaching styles (Pietarinin, 1998, cited in Maras and
Aveling, 2006). For children with SEN, secondary school transition can be even more
challenging especially if they struggle to process new information and/or struggle with
regulating their emotions. This can affect their academic work and their mental health and
wellbeing (Evangelou et al, 2008) especially as in secondary school you are in a different
classroom and sometimes a different building for other lessons as well as having a
different teacher per lesson. In secondary school there is often less Teaching Assistants in
class compared to primary school which could have an effect on children with SEN asking
for help without having to ask in front of the whole class. In a study by Bunn et al (2007)
the most frequent concern was about getting lost and not knowing where to go due to the
secondary school being considerably bigger than their primary school which created
anxiety for the children. Bunn et al (2007) also states that if all children were familiarised
with the layout of their new school this could reduce their anxiety significantly. Humphrey
and Ainscow (2006) research suggest that a child with SEN who is transitioning into
secondary school can benefit from having visual cards, social stories, visits to the school
throughout the year before the end of the school year. If a transition does not go smoothly,
this can have an impact on the child’s mental health and their willingness to go to school.
This can cause school avoidance and anxiety caused by stress of the transition (Harrison
and Murray, 2015). Children with autism can often feel misunderstood in mainstream
schools so this may increase when they are at secondary school and lead to potential
disengagement from learning and increased anxiety (Humprey and Lewis, 2008).
Educators might find that SEN children withdrawn or frustrated and not able to regulate
their emotions if the transition has been a negative experience for them (Rogers, 2007).
Children who struggle with language processing, working memory or executive function
may struggle with the expectations of their learning due to the faster paced teaching,
academic pressures, and different teachers and classrooms (Dockrell & Lindsay, 2001).
This is why children with SEN need to have adequate preparation for secondary school life
(Makin et al, 2017). Article 28: the right to access education states that children should be
encouraged to attend school to the highest possible level which will include providing the
support that children require to access the curriculum (UNICEF, n.d). Lester and Cross
(2015) state that when children feel like they belong and they are safe, it can significantly
improve the transition process and their mental health outcomes. Creating sensory-friendly
spaces supports children with SEN and their sensory challenges as it provides them with a
place to regulate their emotions, to feel safe, and to feel calm (Rodger et al, 2010).
Schools need to be putting adjustments in place ready for when children with SEN come to
their school in order for them to feel comfortable and safe.
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Transition strategies

Starting the transition process early is recommended by Rice et al (2011) who states that
support in years five and six can reduce anxieties around transition and can help the
process be successful. Hanewald (2013) also agree with this statement and says that
early and continuous support can strengthen the children’s emotional and academic
readiness. Having the transition process starting before year six can help those that
require more time to process and adjust to changes (Pietarinen et al 2010).

Bunn and Boesley (2019) argue that children’s transition plans must be personalised to
that child and developed with the input from the child’s parents, SENCos and the child.
They also state that these plans should be implemented ahead of the planned transition
date so that children have these in advance and know what to expect but also for parents
to know that support is in place and amendments to the plan can be made before the
process starts. Article 3: best interests of the child, of the United Nations Convention on
the Rights of the Child (UNCRC) state that when adults make decisions they need to think
how it will affect children, and they need to do what is best for children. This includes
providing adequate support for their education and well-being (UNICEF, n.d). Having
parents involved in their child’s transition plans is crucial for a success transition, as they
know their child best and know their strengths, needs, triggers, communication
preferences and coping strategies and therefore the plans can be tailored to the child
rather then generic (Humphrey and Ainscow, 2006). This can also help to provide a stable
environment for the children as parents can use transition strategies at home that are
being used at home (Humphrey and Ainscow, 2006). When parents are involved in
creating transition plans for their child, they can then use that information to help prepare
their child emotionally, reassure them about the changes ahead and answer any questions
they may have. This can ensure the child has consistent information regarding their
transition to secondary school(Harrison and Murray, 2015). Jindal-Snape et al (2020)
states that when parents are not included in their child’s transition plans, these can
become generic and less effective as they do not reflect on the needs of the child and their
coping strategies. To ensure children adjust emotionally well to secondary school, the
transition process must be well thought out and be individualised for each child (Garcia
and Garcia, 2024). Peer mentor and buddy systems can also provide social support for
children and reduce feelings of isolation can help children have a sense of belonging
especially in a new school (Cureton et al, 2024). All secondary schools should have a safe
space for children to regulate their emotions and have sensory breaks throughout the day.
Taylor (2020) emphasizes the importance of having inclusive environments for children to
safely disengage, self-regulate and then the ability to return to lessons when they feel
emotionally ready. Having the child go to their new school multiple times and having visual
tours can allow children to become familiar with their new environment and can help ease
the worries of the unknown. Transition books that can include images of key staff and
locations can also help to reduce children’s anxieties (Bunn and Boesley, 2019). According
to Evangelou et al (2008), for a successful transition to secondary school one of the most
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important things is the development of new friendships and improving their confidence and
self-esteem which children with SEN can struggle with (Richter et al 2019).

The outcome of the transition process relies on the professionals around the child and if
unsuccessful it can lead to delays in academic progress, increase need for interventions
(Donaldson et al, 2013), higher risk of bullying and social rejection, school exclusion
(Prince and Hadwin, 2013), increased anxiety, depression and school avoidance which
can lead into adulthood and could lead to a complete disengagement from education
(Rangvid, 2025). However, if the transition process is successful it can lead to the opposite
and children may have better academic engagement, (Vaz et al, 2014), peer acceptance,
classroom inclusion and can promote positive social identity for SEN children (Brede et al,
2017), can increase confidence and give children the feeling of being in control which can
result in fewer behavioural problems (Neal et al, 2016). This is why it is so important for
children with SEN to receive as much support as possible during this process.

Although children with an SEN diagnosis require more support, those who are waiting a
diagnosis and maybe even those without one may need extra support and this transition
process in particular should be based on children’s individual needs and not whether or
not a child has a diagnosis. There are long waiting lists for a child to receive an
assessment for a diagnosis and children should not have to miss out on support that they
need but cannot receive due to not having a diagnosis (Crane et al, 2016). Following a
needs-led approach to transition can help a child to be successful as children without
formal support who may need can experience academic failure, social isolation and mental
health issues (Conti-Ramsden et al, 2010). The UNESCO (1994) Salamanca Statement
emphasises the importance of education systems to accommodate all learners regardless
or background or disability status which aligns with a needs-led approach to support for
transitions and not on a diagnosis basis.

The role of a SENCo

The role of a SENCo in schools is to ensure that whole school policies and practices
inclusive education (Oldham and Radford, 2011) and are advocate for children with SEN.
They work with teachers to ensure that children have reasonable adjustments to
accommodate their needs and to help them access the curriculum. However, SENCos
often find that their workload is high which can cause delays in their administration work as
they could be busy being face to face with children who need extra support. Planning
secondary school transitions is also a part of a SENCos workload. Effective transition
planning requires primary and secondary school SENCos to communicate and share
relevant documents including Record of Needs, individual plans and pupil passports
(Kilbride et al, 2024). This ensures that the secondary schools have the information they
require to ensure support is put in place ready for when the child starts their school. The
SENCo should also be liaising with families to ensure strategies and resources that work
for each child are put in place ready for when the transition begins. SENCos can also
arrange for external agencies to support children during this process and research has
shown that multi-agency teams can be more successful when putting these plans in place
for both the child’s academic and emotional needs (Hodkinson, 2016).

Parental Involvement

Terras (2015) reported the importance of listening to the child’s and their parents views to
identify what may trigger that child during the transition and what support they need.
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Effective collaboration can ensure that the child’s individualised transition plan is
personalised to the child with the exact support listed to avoid any misunderstandings
(Terras, 2015). Van Rens et al (2017) stated that children whose parents are involved in
their child’s transition planning, tend to experience lower levels of anxiety and can show
confidence during their first days at secondary school. This could be because parents
know their child best and can offer accurate advice of what helps their child during what is
a stressful and anxious time in their lives (Van Rens, 2018) and this is why transition plans
should be produced with the help from parents (Jindal-Snape et al, 2019). This can also be
the same for children who are awaiting a diagnosis. If the school are aware that this child
is on the lists for assessments then they can help provide in depth knowledge of their
child’s needs (Van Rens, 2017). There are barriers to parent involvement in the transition
planning such as a lack of understanding and knowledge about the process and what
services are available as well as who has what role and responsibility. This can lead to
being excluded from decision making during this process (Hirano et al, 2018). Having clear
communication lines is important for successful planning however, schools may not be
able to be in contact as often as they should be due to their workload and can leave
parents being pushed aside and being told what is happening rather than hearing their
views (Adams and Christenson, 2000). Socioeconomic factors can also influence parental
involvement including those from a minority background or lower status who may face
additional challenges including language barriers, limited access to resources and work
constraints (Hirano et al, 2018). These can all affect how the transition is planned which is
why expectations from both SENCos and parents need to be clear from the beginning of
the process.

The aims of this research are:

1. To evaluate the current transition process that is in place for children with SEN

2. To investigate the emotional impact of the transition has on SEN children’s mental
health and well-being.

3. To identify key barriers and challenges faced by schools and families when
supporting children through the transition to secondary school

The objectives of this research are:

1- To identify what transition strategies are currently being used

2- To explore the changes in emotional wellbeing and behaviour reported by parents

3- To compare the transition experience of children with, without and awaiting a
diagnosis.

4- To investigate how staffing, diagnosis status, resources and communication can
affect the transition process.

Methodology

Triangulation in research is a method that is used to increase the reliability of research
results and to help with the credibility of the research (Noble and Heale, 2019). This refers
to how trustworthy the research and the results are and whether the results are accurate.

10
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In order to have triangulation in this research paper, the researcher has included three sets
of participants, parents of children who have SEN, primary School SENCOs and
secondary School SENCos (Noble and Heale, 2019). For this study, the researcher
created two questionnaires that are mainly quantitative questions where participants are
ticking a box with the exception of some qualitative questions where it requires participants
to write their responses in a text box. Quantitative research is numerical representation
and closed questions (Sukamolson, 2007). This is to make it more appealing to
participants who may not want to or have time to write out full responses. Some of the
questions in both questionnaires are qualitative questions which is a research strategy that
‘emphasizes words’ (Bryman, cited in Hammersley, 2012, P.1) and is aimed at ‘discovering
how human beings understand, experience, interpret and produce the social world’
(Sandelwoski, cited in Hammersley, 2012, P.1).

The first questionnaire is for parents whose children either have a diagnosis, are awaiting
one or do not have one, this is to have an overview of the transition process for all children
as well as having information specifically for children with/awaiting a diagnosis. The
second questionnaire is for SENCos of primary and secondary schools in Jersey. In order
for parents to access this questionnaire anonymously, the researcher advertised this
questionnaire on social media including Facebook pages for parents of neurodiverse
children (Jersey members only). This will allow more parents to see it. The purpose of the
questionnaire for the parents is to find out their views on how their child was supported
during the transition to secondary school, what strategies were put in place to support
them and what support, if any, the child had received after the transition.

The researcher will also email each primary and secondary school in Jersey with a link to
the questionnaire created for them to complete anonymously. This questionnaire for
SENCos was created to find out how they work together in order to ensure a smooth
transition for neurodiverse children and if there are any key differences to the transition
process for different schools. Ensuring triangulation is included in research projects can be
time consuming, in this project the questionnaire for primary and secondary school
SENCOs are the same, but questions are adapted to ensure both primary and secondary
SENCos can answer them. This is to ensure that this project has triangulation but is not
time consuming for the participants but can still provide accurate results (Noble and Heale,
2019). This method is appropriate for this topic because it allows all the participants to
remain anonymous and hopefully be honest when answering the questionnaire. Parents
may feel like they cannot speak truthfully if they knew their names would be going on the
form, so this allows them to have a voice and speak openly whilst remaining anonymous. It
also allows SENCOo’s to give their views anonymously too without fear of implications to
their jobs if they do not feel their transition process is the right way to do things. Reaching
out to SENCo’s of secondary schools will give further information on how they help
children and the many resources they use to try and make this a smooth transition for
them.

In the pre-amble of both questionnaires, there is an explanation on how this data will be
used, which will be to compare what other schools are doing and seeing if there are trends
from the parent’s feedback on what secondary schools could be doing to help improve
their transitions. It will also state that up until participants submit their responses, they
have the right to withdraw their consent. Once submitted it will not be possible to remove
their response due to all responses being anonymous. The pre-amble will also state a

debriefing explaining what will happen with the data and how it will be used. In order for
11
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this research project to be in line with ethics guidelines, all participants will need to give the
research informed consent. This is a document that someone has signed and dated
confirming their consent (Manti and Licari, 2018). Informed consent is required when
research involved children, patients, incapacitated people, volunteers, immigrants and
other people such as prisoners (Manti and Licari, 2018). In the preamble of the
questionnaires it states that ‘All responses will be anonymous, and you have up until you
submit your responses to withdraw your consent to the data to be used’. Due to all results
being anonymous, a consent form would not work for this research project so all
participants will be aware before they complete the questionnaire that once they have
pressed the submit button and submitted their responses that is them giving the
researcher their informed consent. All data collected will be anonymous and there will be
no option for anyone to include their names on the questionnaire however, all responses
will be kept on a locked computer on OneDrive which only the researcher has access to
(Government of Jersey, 2018). It also states in the pre-amble of the questionnaires that the
researcher will be using the data to compare it to other schools in Jersey as well as
parent’s views and their feedback to see how the transition process can be improved.

A pilot study was undertaken prior to the commencement of the study to ensure that the
questionnaires were not ambiguous, did not take up a lot of time for the participants, the
questions were simple to understand and there were no mistakes in the questions. The
pilot study came back with a couple of changes such as on the SENCo questionnaire for
question nine, the participants could not select more than one answer. On the parents
questionnaire, questions 14, 15 and 16 were changed to ‘not required’ as they focused
more on secondary school. Once these amendments were made, a submission for ethical
approval was completed. Once this had been approved the questionnaires were then
completed by the participants (See Appendix two).

Results

This section shows the results of the parents’ questionnaires and SENCO questionnaire.
86 parents/carers responded to the questionnaire, 24 children are in year six with 19 being
in a fee paying primary school school and 62 children are in year seven, 26 of them
attending a fee paying secondary school. Out of the 86 participants, 29 have children with
a diagnosis, 50 have children with no diagnosis and 7 are waiting for a diagnosis for their
child. The most common diagnosis was Attention Deficit Hyperactive Disorder (ADHD)
followed by Autism and then dyslexia and dyspraxia. Social, Emotional and Mental Health
needs, and speech and language were also included in the responses.

For the purpose of these results, the charts in blue are the results from children with a
diagnosis, the charts in orange are the results from children without a diagnosis and the
charts in green are the results from children waiting for a diagnosis/assessment.

12
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Figure one.
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28% Very
Helpful
62%
Figure two.

Figures one, two and three show how helpful parents thought the two full transition days
were for their children. 62% of parents with children who have a diagnosis agreed these
days were helpful to their child, 90% of parents with children who do not have a diagnosis
also agreed these were helpful and 100% for parents who are waiting for a diagnosis.
However, 10% found these not to be very helpful, but no further information has been
given to discuss why their child has not found this successful.

13
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EXTRA VISITS TO SECONDARY EXTRA VISITS TO SECONDARY
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Figures four five and six show how helpful children found the extra visits to their new
secondary school. 59% of children with a diagnosis found this helpful and 7% of children
did not, however 34% of children had selected ‘not applicable’ which is open to
interpretation of whether or not these visits were offered to these children. Some children
without a diagnosis were also able to attend extra visits to their new school with 34%
finding it helpful and 3% finding it very unhelpful. 29% of children awaiting a diagnosis also
selected ‘not applicable’ however the children that were offered the extra visits all found it
beneficial to visit their secondary school outside of the two transition days in July.
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0%
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Figure eight.

As shown in figures seven, eight and nine, meeting with secondary school staff ahead of
the two full transition days were helpful to a majority of parents for all children whether they

had a diagnosis or not.
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Figure 10. Figure 11.
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Figure 12.

As can see in figures 10,11,12 an overwhelming number of parents shared that the use of
social stories and visual aids were beneficial to their child’s transition but once again, the
number of parents that had selected ‘not applicable’ is extremely high. This is showing that
using visual aids were not being offered to the children.

16
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Figure 15

34% of parents of children who are diagnoses and those that are waiting reported highly
that individualised plans for transition were beneficial to their children and 2% of children

who do not have a diagnoses found these plans helpful.
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Figure 17

Figures 16, 17 and 18 that support from external agencies such as the Autism Social
Communication Inclusion Team (ASCIT), and Education Psychologists were beneficial to
the majority of children that were offered the help. 79% of children with a diagnosis were
not offered this as well as 71% of children awaiting a diagnosis.
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Tables one, two and three below show how children have adjusted emotionally since
starting secondary school and if the parents have noticed a changed in their child’s
behaviour. A total of 34% of children with a diagnosis resulted in negative changes to their
well-being and behaviour and 17% has positive changes.13% of participants did not
respond to this question.

Table two shows that 28% of children awaiting a diagnosis had a negative impact from the
transition process and 14% had a positive impact on their well-being and behaviour. 28%
of participants did not respond to this question.

Table three shows that 19% of children without a diagnosis had a negative impact during
transition and 24% had a positive impact on their well-being and behaviour since starting
secondary school.

Table one: Has the parent noticed any changes in their child’s behaviour or well-
being since starting secondary school? Children with a diagnosis.

Children with a diagnosis
Has the parent No Negative Positive Missing Total
noticed any Noticeable answers
changes in their Changes
child’s behaviour or
well-being since
starting secondary
How has your school?
child adjusted Neutral 4 1 0 1 6
emotionally to Poorly 0 7 0 0 7
B Well 2 | 3 0 5
Very Well 1 1 2 0 4
Missing 0 0 0 3 3
Total 7 10 5 4
Table Two: Has the parent noticed any changes in their child’s behaviour or well-
being since starting secondary school? Children awaiting a diagnosis.
Children awaiting a diagnosis
Has the parent No Negative Positive Missing Total
noticed any Noticeable answers
changes in their Changes
child’s behaviour or
well-being since
starting secondary
school?
How has your Neutral 1 0 1 0 2
child adjusted Poorly 0 2 0 0 2
emotionally to Well 1 0 0 0 1
dar
z:f“;gp Y Very Well 0 0 0 0 0
Missing 0 0 0 2 0
Total 2 2 1 2
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Table Three: Has the parent noticed any changes in their child’s behaviour or well-
being since starting secondary school? Children without a diagnosis.

Children without a diagnosis

Has the parent No Negative Positive Missing Total
noticed any Noticeable answers
changes in their Changes

child’s behaviour or
well-being since
starting secondary

school?
How has your Neutral 7 5 0 0 12
child adjusted Poorly 0 2 0 0 2
e [ Well 7 2 2 0 11
school? Very Well 13 0 10 0 23
Missing 0 0 0 2 2
Total 27 9 12 2

Parents responded to an open question on which aspect of the transition was most
beneficial to their child. The responses were subject to a thematic analysis where three
themes emerged:

e Extra visits to the secondary school
e Meeting year seven staff members
¢ Individualised transition plans and the use of visuals.

Each theme will be represented in a table below, table four, five and six, showing quotes
from parents for each one.

Table Four: Extra Visits to the Secondary School.

Extra visits to the secondary school

“Extra visits were good as they helped my child become familiar with the environment”
“Seeing the size difference between primary and secondary school”

“Extra transition days although more could have been done”

“Familiarity with new school environment”

“Getting to meet new classmates on transition day and practising taking the bus”
“Transition day where she met new friends”

“Extra transition days” x34 responses

Table Five: Meeting Year Seven Staff Members.

Meeting year seven staff members

“Meeting staff several times” x10 responses

“A teacher came into their primary school to speak to them” x2 responses
“Spending some sessions within school time with the SEN team”
“‘Meeting with the SEN team and understanding what support is available”
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Table Six: Individualised transition plans and the use of visuals.

Individualised transition plans and the use of visuals.

“An enhances transition plan which began in February and was support by external
agencies, both schools and family”

“Individual plan for my child” x2 responses

Parents responded to a second open question to see what, if any, recommendations they
would give to improve the transition process for children with SEN. The table below shows
the most popular responses split into whether the parent’s child has a diagnosis, no
diagnosis or awaiting a diagnosis.

Table Seven: Recommendations to Improve the Transition Process for Children with
SEN.

Diagnosis No diagnosis Awaiting
diagnosis
“Start the transition | “Start the transition | “Schools should
process sooner’ x3 | process early onin | listen to the
responses year 6” x3 parents”
responses

“Less banter and
uniform comments.
Be grateful the child
has turned up”

“Needs to be a
process that all
schools follow”

“Face to face
meetings with year
7 staff”

Quotes on

“Recommendations
to improve the
transition process
for children with
SEN”

“Staff should have
access to Record of
Needs and
information about
the children” x2
responses

“A key person to
support the process
or small team
specifically to
continue into their
first 2 terms at
secondary school”

“Children should be
welcomed in a way
that is uplifting and
encouraging”

“If a child has a
diagnosis, involving
parents by asking
for information
about provisions
and communication
styles that suit their
child would be
beneficial”

“More
communication from
secondary schools”

“‘Have a ‘Team
Around the Child’
meeting involving
the secondary
school”

“‘Reports and
information must be
sent to the
secondary school
including enhanced
transition plans with
individual profiles”
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Parents responded to a third open question to see if they had anything else to share about
their child’s transition process. The table below shows the most popular responses split
into whether the parent’s child has a diagnosis, no diagnosis or awaiting a diagnosis.

Table Eight: Other comments from parents on their child’s transition.

Diagnosis

No diagnosis

Awaiting diagnosis

Quotes on “is
there anything you
would like to share
about your child’s
transition
experience”

‘I am dreading the
transition with my
next child”

“More
communication from
secondary schools”

‘I moved my
children from
*primary school* to
*primary school* as
they did not
understand autism
in girls. The new
school has given us
hope in the
education system”

“So much more
room for
improvement”

“More transition
days”

“Primary school very
supportive however
*secondary school”
do not take the
needs of SEN
children seriously
and see their needs
as an
inconvenience”

“Transition was
smooth as my child
has a wider network
through football and
youth club”

“It has been a
positive transition,
and my child has
settled in well.
Asking the child
what works for them
would be helpful”

“Would be great if
parents could
provide feedback or
be included in
parent user groups.
The voice of our
children is essential
S0 gaining their
thoughts on
transition would be
beneficial’.

“Having a transition
worker from
SEMHIT was
valuable”

“Parents are left out
of transition and the
process not handled
very well”.
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How involved were parents in the transition
process for their child?

30
25
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15
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5
: .

Diagnosis Awaiting Diagnosis No Diagnosis

m Not involved B Somewhat involved Extensively involved

Figure 19.

Figure 19 shows how involved parents were during their child’s transition period, 25% of
parents with a child who has a diagnosis were involved during this process and 12% were
not involved at all. However, 26% of parents whose child does not have a diagnosis were
involved in their child’s transition process.

Overall Satisfication from Parents on the Transition

Process.

35
30
25
20
15
10

5

0 . I

Very Satisfied Satisfied Neutral Unsatisfied Very Unsatified
m Diagnosis  ® No diagnosis Awaiting Diagnosis

Figure 20.

Figure 20 shows the levels of satisfaction felt by parents on the transition process to
secondary school. The dark blue colour shows how many of those parents have a child
with a diagnosis. Out of 86 participants, 53 were happy with how the transition process
worked for their child, however the majority of those participants who have children that
have a diagnosis or are waiting for one were mostly neutral or unhappy.

61% of participants felt that having the extra transition days and visits to the school was
most beneficial for their child. 16% of participants felt that meeting the staff including SEN
staff was the most beneficial part of the transition and 3% of participants felt that
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individualised transition plans and visual aids helped their child the most. The remaining
participants were either parents of year six students or did not feel the current transition
process benefitted their child or allowed their child to have a smooth transition.

The results below show the responses from the SENCOs from both primary and
secondary paying and non-paying schools. Out of 36 schools only 17 responded to the
questionnaire with 12 participants are from primary schools and five are from secondary
schools. Due to the lack of responses and variety of schools, this may have an effect on
the results and therefore does not have a true reflection on the transition process from
those who are planning transition support.

One of the first questions that were asked to the SENCOQO’s from primary schools was “how
many children with SEN do you typically support in year 6/year 7 each year?” and 8
answered 1-5 children, three responded with 6-10 children and one with 15 children. For
Secondary school SENCOs all five schools answered, “more than 15 children”.

Please indicate which types of SEN children in your
school have.

Downs Syndrome

Fetal alcohol spectrum disorders

Sensory needs

Social, emotional and mental health needs

Speech, Language and communication needs

ADHD

I
.
e
1
|
Physical Disabilities I
1
Autism I —

|

Learning Disabilities

B Please indicate which types of SEN children in your school have.

Figure 21.

Figure 21 shows what the different needs are within a year six or seven classroom.
Autism, ADHD, learning disabilities and social, emotional and mental health needs were
the ones that most SENCos selected.
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What methods do you use to communicate
information about children with SEN to secondary

Other
Shared documents such as Record of Need
Phone or email communication

Face to face meetings

»
0
-
o
o
o
~

Written transition reports

o

2 4 6 8 10 12 14 16 18

B What methods do you use to communicate information about children with SEN to secondary
schools?

Figure 22.

Table nine: “Other” responses from figure 22

“If you answered ‘other’ please specify what method of communication you use”.
“Pupil Passports”

“As each individual is so different and have different needs, there are some that have
bespoke transition plans. Also, it is difficult to label how involved parents are as this can
differ (in every school) depending on the child as can the support required.”
“Attendance at Annual Reviews (EHCP meetings, TACs and PEPs)”

Figure 22 and table nine shows that face to face meeting and sharing documents such as
the children’s Record of Needs were the most popular when discussing children which
higher levels of need.

Individualised transition plans, transition workshops and additional meetings with
parents/carers proved to be the most popular strategies that SENCOs use to help children
with the transition process (see appendix five for raw data) following these three
strategies, involvement of external agencies was the second popular, followed by social
stories and visual aids. All the SENCOQO’s found these strategies to be either very effective,
effective or somewhat effective. 16 out of 17 participants speak with the primary or
secondary schools frequently before the transition period and one school speaks
occasionally (once or twice) before the transition.
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Do you feel secondary schools are adequately
prepared to support the children with SEN transitioning
from/to your school?

14
12
10
8
6
4
1N
0 | |
Yes Sometimes No Not Sure
m Do you feel secondary schools are adequately prepared to support the children with SEN
transitioning from/to your school?
Figure 23.

Figure 23 confirms that 70% of school SENCos feel that they sometimes are prepared to
support children during the transition period.

How involved are parents/carers in the
transition process for children with SEN

15
10
5
, 1
Very involved Somewhat Neutral Not involved
involved
B How involved are parents/carers in the transition process for children
with SEN
Figure 24.

Figure 24 shows how involved SENCos feel the children’s parents are in the process. All
participants selected either ‘very involved’ or ‘somewhat involved'.
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What support do you provide to parents/carers during the transition
process?

Other

Signposting to external support services

One to one meetings with parents

I
|

Regular updates throughout the transition process [IIIININIGNGGEEEEEES
|
]

Information sessions about secondary school options

o
N
IN
[¢)]
)

10 12 14 16

B What support do you provide to parents/carers during the transition process?

Figure 25.

SENCos use face to face meetings with parents mostly when discussing the transition
process for their children. Those who responded with ‘other’ in figure 25 mentioned they
support parents with the appeal process for secondary school places if that is needed and
that parents visit the secondary schools with their child. During the 2 full transition days in
July, the Emotional Literacy Support Assistant (ELSA) attends with the children to provide
extra support.

As seen below in table ten, SENCos were asked if there were any improvements they feel
would benefit the transition process to make this successful. Their responses have been
organised into themes.

Table ten: Improvements for the transition process.

Are there any improvements you suggest to the current transition process for
children with SEN?

“Whole year group transition visits should be at the start of year 6”

“One school invites children to visit in year 5 — this is great and should be a standard of
all schools”

“Increased opportunities to visit and spend time with new key adults and peers would be
beneficial”

“The process should be started earlier” x6

“Opportunities for extended time at secondary school as 1hr visits or single days are not
enough for children with significant anxiety” x2

“To be reassured that information sent to secondary school staff are being read and
provisions are put in place ready for September” x3

“Consistency across secondary schools including uniform” x2

“Additional open evenings for children with SEN”

“The appeal process needs improving and can mean that final decisions are not being
made until late in the school year which means that children are missing key transition
support”
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DO YOU FEEL YOUR SCHOOL HAS
SUFFICIENT RESOURCES TO SUPPORT
CHILDREN WITH SEN THROUGH THE
TRANSITION PROCESS?

Yes
41%

Figure 26.

Table 11: What additional support if any would be beneficial to the transition
process?

What additional support or resources would improve the transition process for
children with SEN?

“More time to visit students in year 5 and assess their readiness for secondary school.
We can then see if it is likely they will need a Record of Need and primary school can
then start this process” x2

“More accurate information and data about new students coming from primary schools.
Being more honest about the challenges and struggles each child faces and also
preparation to start in secondary like starting to stay in the classroom”

“More adult support for transition” x4

“More chances for children to visit their secondary school” x3

“A pack with visuals/social stories from each secondary school”

“A more robust central register”

“Every primary school should use the Behavioural and Vulnerability took for all students
going into secondary school”

Figure 26 and table 11 show how prepared SENCos feel to support new children coming
into their school. 59% of SENCos reported they felt under resourced and suggest more
staff to be available during transition, visual packs from secondary schools and the use of
a centralised system.

Table 11 also shows the other responses from SENCos which has been organised into
themes based on what additional support and resources are required to fully support SEN
children during the transition to secondary school.
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Discussion

The transition to secondary school is a significant period in a child’s life which is often
accompanied by challenges for children with SEN that can affect their academic,
emotional, and social wellbeing (Rieser, 2010). The results provide an insight into the
current transition process in Jersey, showing where schools strengths are when it comes
to the transition process and where there are gaps that need filling to ensure children with
SEN are receiving as much support as possible. The findings showed key patterns,
strengths, and areas for improvement within the process for schools in Jersey. The
findings also aligned with existing literature that emphasise the need for individualised
transition plans, and needs led planning (Bunn and Boesley, 2019).

Transition Strateqgies

The results support the literature, highlighting how challenging the transition process can
be for children with SEN, particularly those with Autism and ADHD. Rieser (2012), Bridges
(2009) and Gray and Garand (1993) explain that changes to routine and unfamiliar
environments could trigger emotional meltdowns and dysregulation and stress for children
with SEN. This is reflected in this research project’s findings where 34% of parents whose
child has a diagnosis and 28% of those awaiting a diagnosis reported negative behavioral
and well-being changes which Rieser (2012), Gray and Garand (1993) and Bridges (2009)
argue that transitions can be extremely unsettling for children with SEN. Dockrell and
Lindsay (2001) state that transitions can affect children’s learning focus and well-being,
and these results are in line with their statement. Many parents reported that they felt the
extra transition days and visits were beneficial, the majority being parents who are
awaiting a diagnosis. This is positive news seeing that some children who are yet to have
an assessment and diagnosis are still receiving extra support although this is only a small
percentage of children. This aligns with Humphrey and Ainscow’s (2006) research that
personalised transition plans, additional visits, social stories, and visual aid can help to
reduce anxiety. Bunn et al (2007) also found that children being familiar with a new
environment can help to reduce feelings of not belonging and feeling disorientated, which
over 60% of parents in this research states that these extra days helped their child feel
more confident when they started secondary school. However, in the results there was a
high number of ‘not applicable’ response which shows that there is no consistency
between schools when it comes to the transition process and means that children with
SEN may not be receiving the support they require. Bunn and Boesley (2019) stated the
importance of children with SEN having individual transition plans that have been
developed collaboratively with the children themselves, their parents, and teachers. The
inconsistency of the transition process could mean that children awaiting a diagnosis may
also not be supported how they need to be. A concern that was found from the parents’
responses is how the transition process is supported and delivered across the 36 schools
and whilst some parents had a good experience, many reported negative outcomes. For
example, individual transition plans, visuals, and involvement of external agencies were
not implemented at every school and there was a high rate of responses for ‘not
applicable’ for many of these which suggest they are not being offered to the children.
Bunn (2019) emphasised the importance of individual plans for children and for these to be

29



10826636

implemented early on, however the common practice for Jersey is to wait until the school
places have been allocated. This then only leaves five months for transition.

The use of visual aids and social stories were mentioned by both parents and SENCos as
a help tool for their child. Gray and Garand (1993) and Bridges (2009) support the ideas of
using visual aids for children with autism to help process new information and reducing
sensory overload by helping to make the new environment more predictable. However,
despite them being useful for the children that were given them, 59% of children with a
diagnosis and awaiting one were not given them, which suggests that there has been a
missed opportunity for these children to have a visual aid during their transition.

Even though there are obvious challenges with the way the current transition process is,
the findings showed that both parents and SENCo had the same aim — creating a
successful transition for each child using a variety of methods. Humphrey and Ainscow
(2006), Bunn et al (2007) and Evangelou et al (2008) all identified that familiarisation is key
to reducing the ‘unknowns’ and that repeated visits to the new environment is important to
ease anxiety. The benefit of extra transition visits was shown in the responses from
parents with 61% of parents stating this was beneficial to their child, which can go on to
help their anxiety and confidence which Bunn et al (2007) stated was important and getting
familiar with new environments can help. 29% of parents of children who are waiting for
diagnosis also found the extra visits helpful but again a small selection selected
applicable’. This support Cureton et al (2024) who stated that familiarity with new
environments and new people can reduce the sensory and emotional overload these
children might experience. The responses to the visits did not show any consistency, with
34% of children with a diagnosis yet to have been offered extra visits or were not offered
during their time in year six. Yet, 42% of children without a diagnosis attended extra visits
to their new school.

The strategies that have been mentioned in this study, extra transition days, meeting staff,
visual supports and family involvement have shown to be beneficial and effective,
however, the number of ‘not applicable’ responses were extremely high which shows again
that not all children are being offered this support. This proves the lack of consistency
again between schools in Jersey when it comes to transitioning children to secondary
school which shows a consistent process for transition is needed. The findings showed
that a more structured and standardised approach to transitions for SEN children and
Jersey could benefit from a universal framework for expectations for transition support.

Diagnosis status

A key theme that was found from the results is the effect a diagnosis can have on the
support available. It was found that children with a diagnosis did receive more support and
interventions than children who are waiting on assessments and diagnosis’ and therefore
those children experienced similar emotional difficulty. However, SENCOs did report that
resources and staffing levels may not be where they need to be to potentially support extra
children who may or may not have an additional need. Humphrey and Lewis (2008) wrote
concerns that children with autism, diagnosed or not, are often misunderstood especially in
mainstream schools. So, children who are autistic but do not yet have a diagnosis could be
missing out on key support needed. The findings also showed that children who do not
have a diagnosis struggled emotionally with the transition from primary to secondary
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school which shows that it is not just children who have additional needs that need extra
support, but neurotypical children may need it too. 45% of children without a diagnosis had
positive changes to their well-being and behaviour from the transition, but 10% of children
had negative effects on their well-being and behaviour. Therefore, support should not be
based on who has a diagnosis but on the need of putting the best interests of the child
first, as stated in article 3, UNCRC (UNICEF, n.d) and looking at each child individually.
This supports Evangelou et al (2008), who found that all children during this stage in their
lives can be very emotional as going to secondary school is a big change.

Parental involvement + planning

Parents and SENCos have different perceptions about transition preparedness and
communication. 70% of SENCos said that secondary schools were only ‘sometimes’
prepared to support children’s needs. Only 25% of parents who have children diagnosed
felt they were involved in the planning of their child’s transition and 12% stating they were
not involved at all. This data conflicts with the responses from SENCOs who feel that
families are communicating with and are involved with their child’s transition. Many
parents, particularly those whose children have a diagnosis expressed their concerns
about the communication and support they received during their child’s transition. This
highlights the need for better collaborative planning and supports the findings of Harrison
Murray (2015) and Jindal-Snape et al (2020) who emphasizes the importance of planned
child-centered planning and communication throughout the entire transition process.
Parents expressed their views on more face-to-face meetings with staff, more planning as
well as expressing their views on starting the transition process earlier. This was reflected
in the open-ended feedback questions and the quantitative questions (see table 7) on
suggestions from parents to improve the transition process. The findings prove that more
transparency is needed when it comes to planning transition and to ensure the parents
know exactly what to expect and when so that there is no miscommunication, and that
communication is key. Jindal-Snape et al (2020) stated that when families are not involved
in the transition planning, the plans can become general and not indivualised to suit each
child’s needs. Parental involvement is not just beneficial to the parents or the professionals
but is key for the children themselves. When parents are involved, they can use the
strategies that are in place at school, at home and therefore giving their children
consistency. They can help their child emotionally for secondary school which is important
for children with SEN.

External agencies + system/communication

The data demonstrates individual interventions for children with SEN, such as transition
plans, involvement of external agencies and social stories/visual aids which parents
commented as being helpful as well as some SENCos, however this was not consistent
throughout the response with a high number of responses of ‘not applicable’ suggests that
there could be children falling through the gaps and being missed when they could have
needed further support. SENCos recognized the importance of these strategies but many
highlighted that the transition process varies between schools and are dependent on
resources and staff availability which links with Makin et al (2017) view on that inclusion
cannot succeed without adequate resources. As Rogers (2007) and Makin et al (2017)
states, collaboration between schools is key when it comes to children, and the majority of
the SENCos responded that they use face to face meetings and share documents such as
the child’s Record of Needs. However, looking at table 11 in the results section, more
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accurate information is needed and a central system and honesty between the
professionals is lacking with one SENCo commenting that it is not guaranteed that
information they pass on to the new school will even be read. The findings showed that
only 70% of secondary school SENCos felt prepared to be able to meet the needs of the
new children coming into their school despite information being sent to them.

Having triangulated data allowed responses from multiple schools across Jersey and 86
parents which has strengthen the credibility of the findings as well as giving all participants
qualitative questions to write their views on the transition process. Giving participants
anonymity allowed them to be honest without being concerned about backlash from their
schools. However, the study was limited to the sample size particularly from the SENCos
of both primary and secondary schools with only receiving 17 out of 36 responses. Having
more responses would have given a greater insight to the transition process from a
professional’s point of view. However, that responses that were received has given an
insight into how the process needs to be improved and that an island wide system and
process is an important improvement to ensure consistency across all schools in Jersey.

Whilst children with a diagnosis are being offered extra support and strategies during this
time, looking at the number of ‘not applicable’ answers that were received it varies what
support is being offered and used, this could either be because that strategy was not
something that works for that children or because of a lack of staffing and resources.
Further improvements need to be made to ensure there is clear communication between
the parents, children, primary SENCo and secondary SENCo to avoid any
miscommunication and important information being missed.

Conclusion

The aim of this research was to evaluate the transition to secondary school process for
children with SEN in Jersey by creating questionnaires for parents of children in year six
and seven as well as SENCOs of all primary and secondary schools. The focus was on
the experience of parents who had children in these year groups as well as the SENCO
from all primary and secondary schools. The findings are linked with previous research
projects on this topic and prove that this time in a child’s life is highly important and ensure
that the process to secondary school is done correctly and in a way that will benefit the
child. One of the key findings from this study is the inconsistencies in the support that is
offered to children and those that are waiting for a diagnosis received little support during
this process. This proves that for many children, unless you have a diagnosis, the support
you receive is going to be minimal. The findings also highlighted that many parents do not
feel involved in their child’s transition plans despite SENCos reporting that they have open
communication with the parents. This study highlighted the need for parent involvement in
their child’s transition planning and that communication between the schools and parents
needs to be improved as well as the communication between SENCos to ensure all
information about each child is received and looked at by everyone involved with the child.
The findings also showed the importance of the transition process being need-led so those
who are awaiting a diagnosis or those without a diagnosis but may need some extra help
can receive it.

Although the sample size for parents was a reasonable amount, more responses from
parents with children with and awaiting a diagnosis could have been beneficial to have an
accurate comparison between those that do have a diagnosis and those that do not.
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Having just 17 responses from SENCos out of 36 schools meant that information from
them was limited and did not create an accurate insight into how this process is done from
a SENCos point of view. Having responses from the children themselves would have been
beneficial to see how they found the process and what they would like to see improved.

Recommendations for further work

Gather feedback from children themselves — Currently children are not involved in
their transition planning and do not have a say on what strategies could be
beneficial to them. In the future, having the child say what could help them have a
successful transition could benefit them in the long run.

Peer monitoring/buddy systems- Through previous research, peer monitoring and
buddy systems have shown to be beneficial in improving social integration during
transitions (Cureton et al, 2024). Introducing this could help children in year seven
feel more at ease knowing they will have someone to support the social and
emotional adjustment.

Develop an island wide transition framework- Currently, the transition process
varies between primary and secondary schools, and the findings from this study
showed that it would be beneficial to have a framework that all schools use and
follow.

Begin the transition process earlier — This was brought up several times by parents
and SENCos that the transition process should be starting either in year five or at
the start of year six. Having the transition process starting towards the summer term
is too late for children who need longer to process and adapt to changes. This could
also help all children reduce their anxieties about secondary school.

Better communication between SENCos to ensure all information being sent is
followed and understood — this is essential to ensure that accurate information is
being shared and understood. Using standardised documentation can make this
process easier than each school using a different one. Ensuring that secondary
schools act on the information they receive can ensure that strategies a child uses if
not being overlooked.
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Appendices

Appendix 1 — Questionnaire for parents.

o O O O

0O 0 0O0O0NOO=

O 0O 0O WO O OO0 OO0 o O o000 OO0 OoOO00OOoO OO O0O 0O OO

What year group is your child in?
Year 6

Year 7

What primary school is/did your child attend/ing?
Beaulieu Convent School

Bel Royal

D’Auvergne

De La Salle Preparatory School
FCJ Primary School

First Tower

Grands Vaux

Grouville

Helvetia House School

Janvrin

Jersey College for Girls Preparatory School
La Moye

Les Landes

Mont Nicolle

Plat Douet School

Rouge Bouillon

Samares

Springfield

St Clements school

St Christopher's School

St George's Preparatory School

St John's school

St Lawrence's school

St Luke's school

St Martin's school

St Mary’s school

St Michael's Preparatory school

St Peter's school

St Saviour's school

Trinity

Victoria College Preparatory School
What secondary school is your child attending/going to attend?
Beaulieu Convent School

De La Salle College

Grainville
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Haute Vallée

Jersey College for Girls
Le Rocquier

Les Quennevais
Victoria College

© O O O O

4. Does your child have a special need diagnosis?

o Yes

o No

o Awaiting diagnosis

5. What Diagnosis does your child have? Please select all that apply.

o Autism

o Attention Deficit Hyperactive Disorder (ADHD)

o Dyslexia/Dyspraxia

o Speech and Language Difficulties

o Social, Emotional and Mental Health Needs

o Awaiting diagnosis

o Other

6. How long has your child been identified as having Special Educational
Needs?

o Lessthan 1 year

o 1-2years

o 3-5years

o 5+ years

7. Did the school offer any specific support to help your child transition to
secondary school?

o Yes

o No

8. What types of support were offered? Please select all that apply.

o Transition days

o Extra visits to the new school

o Meeting with secondary school SEN staff in advance

o Social stories or visual aids

o Individualised transition plan

o Support from external agencies

o Other

9. How helpful was the support provided for your child’s transition?

o Transition days — Very helpful, Helpful, Not Helpful, Very Unhelpful, N/A

o Extra visits to the new school- Very helpful, Helpful, Not Helpful, Very Unhelpful,

N/A
o Meeting with secondary school SEN staff in advance- Very helpful, Helpful, Not
Helpful, Very Unhelpful, N/A
o Social stories or visual aids- Very helpful, Helpful, Not Helpful, Very Unhelpful, N/A
Individualised transition plan- Very helpful, Helpful, Not Helpful, Very Unhelpful, N/A
o Support from external agencies- Very helpful, Helpful, Not Helpful, Very Unhelpful,
N/A

O
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o Other- Very helpful, Helpful, Not Helpful, Very Unhelpful, N/A

10.Which aspect of the transition support was most beneficial for your child?

11.Where there any areas of transition that you felt were lacking or could be
improved?

12.Were you involved in the transition planning for your child?

o Yes extensively involved

o Yes somewhat involved

o No, not involved

13.How clear were the transition plans shared with you by the primary school?
Very clear

o Clear
o Neutral
o Unclear
(©)

1

(@]

Very unclear
4.How clear were the transition plans shared with you by the secondary
school?
Very clear
Clear
Neutral
Unclear
Very unclear
5.How has your child adjusted emotionally to secondary school?
Very well
Well
Neutral
Poorly
Very poorly
6.Have you noticed any changes in your child’s behaviour or emotional well-
being since starting secondary school?
o Yes, positive changes
o Yes, negative changes
o No noticeable changes
17.Have the school provided additional support to your child after the transition?
o Yes
o No
o Not sure
18.Overall, how satisfied are you with the support your child received during
their transition to secondary school?
o Very satisfied
o Satisfied
o Neutral
o Dissatisfied
o Very dissatisfied
19.Are there any recommendations you would make to improve the transition

process for children with SEN?
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20.1s there anything else you would like to share about your child’s transition

experience?

Appendix 2 — Primary and Secondary school SENCos questionnaire.

O O O

N

o O O O

0O 0O O O O O O O o

<o

o O O O

. What is the size of your school?

Small (1-200 students)
Medium (201-400 students)
Large (400+ students)

Please indicate which school you are working at
Primary School
Secondary School

How many children with SEN do you typically support in year 6 /year 7 each
year?

1-5

6-10

11-15

More than 15

Please indicate which types of SEN children in your school have. Please tick
all that apply.

Learning Disabilities (Dyslexia etc)

Autism

Attention Deficit Hyperactivity Disorder (ADHD)

Physical disabilities

Speech, language and communication needs

Social, emotional and mental health needs

Sensory needs

Other

At what point during the school year do you start preparing children with SEN
for the transition to secondary school

Before year 6

Early in year 6

Midway through year 6

Just before transition

What strategies or inventions do you use to prepare children with SEN for
secondary school (Tick all that apply)
Individual transition plans
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© 0 0 0 O

o O O O O

Social stories or visual supports

Transition workshops or visits to secondary school

Additional meetings with parents/carers

Involvement of external agencies such as Education Psychologists
Other

How effective do you feel these strategies are in preparing children with SEN
for transition?

Individual transition plans — Very effective, Effective, Somewhat effective, Not
effective

Social stories or visual supports- Very effective, Effective, Somewhat effective, Not
effective

Transition workshops or visits to secondary school- Very effective, Effective,
Somewhat effective, Not effective

Additional meetings with parents/carers- Very effective, Effective, Somewhat
effective, Not effective

Involvement of external agencies such as Education Psychologists- Very effective,
Effective, Somewhat effective, Not effective

Other- Very effective, Effective, Somewhat effective, Not effective

How often do you liaise with secondary schools regarding the transitions of
children with SEN?

Frequently (several times before transition)

Occasionally (once or twice before transition)

Rarely (only as needed)

Never

What methods do you use to communicate information about children with
SEN to secondary schools? Tick all that apply.

Written transition reports

Face to face meetings

Phone or email communication

Shared documents such as Record of Need

Other — please specify on Q10

10.1f you answered 'other' on question 9, please specify what other methods you

use to communicate information to secondary schools.

11.Do you feel secondary schools are adequately prepared to support the

@)
@)
@)
@)

children with SEN transitioning from your school?
Yes

Sometimes

No

Not sure

12.How involved are parents/carers in the transition process for children with

o

SEN?
Very involved
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o Somewhat involved
o Neutral
o Not involved

13.What type of support do you provide to parents/carers during the transition
process? (Tick all that apply)

o Information sessions about secondary school options

o One to one meetings with parents

o Regular updates about the transition process

o Signposting to external support services

o Other (please specify in question 14)

14.1f you answered 'other' on question 13, please specify what other support you
provide to parents and carers during the transition process

15.Are there any improvements you suggest to the current transition process for
children with SEN?

16.Do you feel your school has sufficient resources to support children with SEN
through the transition process?

o Yes

o Sometimes

o No

17.What additional support or resources would improve the transition process
for children with SEN?

Appendix three: Freedom of Information
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Freedom of
Information

Your right to know

661726869

November 2024

Request

Government o

JERSEY

1. How many children are on the SEN register in all states primary schools in year 6 and

private primary schools year 6.

2. How many children are on the SEN register in all states secondary schools in year 7 and

private secondary schools year 7

Response

1. There are 138 pupils on the SEN Register in Year 6 in all Government of Jersey Primary

Schools.

2. There are 123 pupils on the SEN Register in Year 7 in all Government of Jersey

Secondary Schools.

Please note the SEN data includes:

s All Year 6 and Year 7 pupils as of the autumn census 2024/2025 (20/09/2024)
* All Government of Jersey schools (includes special schools and alternative provision)

e All pupils with Record of Need or SEN Support

* Non-provided schools (‘Private’ schools) have not been included in the above
numbers, as the Government of Jersey are not required under the Freedom of

Information law to provide this information.

HIGHLANDS COLLEGE — UCJ RESEARCH ETHICS COMMITTEE

h University f_‘: UNIVERSITY OF
College Jersey ¢ PLYMOUTH

UC) RESEARCH ETHICS COMMITTEE - LETTER OF APPROVAL

Project Number: HREC 2024/002

Project Title: Evalustion of transitians from primary ta secondary schoal for children with Special Educational
Needs.

Principal Investigator-

Highl=nds College UCI Ethics committes members zave ethical approval on the above research on the basis of the
research described in the application form and supporting documentation. Subject to any conditions outlined belaw.

Conditions of Approval
Approval is subject to the fallowing conditions being met:

*  Wanagement approval being obtained from each organisation
= Consent being obtained from all relevant parties

= lJusta note that you have left Growille Schosl off the list

= Suggest you remove the required from all of the questions

*  Questionnaire to parents - some revisions suggested to reach a wider group — please discuss and agree with
your module leader

Questionnaire to SENCo's - Q5 offer ‘other” category, OF allow for other, Cut 014 and O15. Q16 and 047
discuss with medule leader in terms of extending for the child and school

It is the Principal Investigator's respansibility to ensurs that sll involved with this project are sware of the conditions
afapproval and which documents have been approved

Approved documents

Documents reviewed and approved at the mesting were:

Number | Document Date

1 Full ethics applicztion form 26/11/24
2 Questionnairs for parents — minor amendments 26/11/24
3 Q ire for SENCo’s - minor amendments 26/11/24
T

Appendix 4 — Ethical approval — black out my name.

The Principal Researcher is required to notify the Chair of the Ethics Committee, via amendment or progress
report, of:

*  Any significant change to the praject and the reason for that change, including an indication of sthical
implications [if any)

*  Sarious adverss effects on participants and the action taken to sddress those effects

*  Any other unforeseen events or unexpected developments that merit notification

*  The inability of the Principal Researcher to continus in that role, or any other change in research persannel
inolved in the project

* A delay of more than 12 months in the commencement of the project

*  Termination or closure of the project

Additionally, the Principal Researcher is required to submit:

A Progress Repart on completion of the praject

The HREC wishes you every success in your research

Dr Sue Le Masurier

Ethics Committse

Please quote HREC number and project title in all correspondence
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Appendix 5 — raw data
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